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Introduction

Purpose and Scope
This policy outlines the school’s commitment to providing an inclusive learning
environment for all DP students, ensuring equitable access to curriculum, assessments, and
support services. It defines the roles and responsibilities of staff, students, and parents in
fostering inclusion. The policy applies to all students enrolled in the IB Diploma
Programme, as well as to teaching and support staff involved in their learning. Its aim is to

promote academic success, personal growth, and wellbeing for every learner.

Alignment with IB Mission, Learner Profile, and IB Standards

This policy reflects the IB’s mission to develop inquiring, knowledgeable, and caring
young people who contribute to a better and more peaceful world. It supports the attributes
of the IB Learner Profile, ensuring students become balanced, reflective, and principled
learners. The policy is aligned with IB standards and practices for access, inclusion, and
student support in the Diploma Programme. It guides the school community in embedding

these values throughout teaching, learning, and assessment.

Philosophy of Inclusion

Beliefs about diversity, equity, and inclusion

Our school values and respects the unique abilities, backgrounds, and perspectives of every
student. We believe that diversity enriches learning and that equitable access to resources
and support is essential for all learners to thrive. Inclusion is central to our teaching
philosophy, ensuring that every student feels valued, supported, and empowered to
succeed. We are committed to fostering a community where differences are celebrated and

all members can fully participate in school life.

Definition of inclusion in IB DP context

Inclusion in the IB Diploma Programme means ensuring that every student, regardless of
their abilities, learning needs, or background, has equitable access to the curriculum and
support services. It involves adapting teaching, assessment, and learning environments so
all students can participate fully and achieve their potential. Inclusion also encompasses
fostering a culture of respect, empathy, and collaboration among students and staff. The

1
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goal is to create a supportive community where differences are recognized as strengths and
all learners are empowered.

In 1B World Schools, all students should have equitable access to the curriculum. Schools
must value diversity and respond to individual learning differences, fostering international-
mindedness as a core aim of 1B programmes.

The Programme Standards and Practices (2020) provides a framework that 1B World
Schools can use to evaluate the effective implementation of 1B programmes. These standards
require schools to demonstrate their commitment to supporting diverse learners.

1.Inclusive Policies and Practices

The school develops and implements policies and practices that support the philosophy and
goals of IB programmes. (Culture Practice 2 — inclusive values and policy implementation)
2. Student Support — Identification of Needs

The school implements systems and processes to identify the learning needs of students in a
timely manner. (Student Support Practice 2.1)

3. Student Support — Responding to Needs

The school provides support that is appropriate and responsive to identified needs,
documented through plans and practice. (Student Support Practice 2.2)

4. Accessible Learning Environments

The school ensures that learning environments, spaces, and routines support students with
diverse needs, including access to specialized resources as required. (Student Support
Practice 2.3 and 2.4)

5. Differentiated Teaching and Learning

The school adapts teaching and assessment approaches to address the diverse learning needs
of students, ensuring access and engagement in learning.

6. Support for Learners with Documented Needs

The school provides targeted support for students who have documented educational needs,
including learning or special educational needs. (Student Support Practice 2.2)

7. Engagement with Families in Support Planning

Schools engage with caregivers and families in providing and planning learning support for
students. (Student Support Practice 5.1 and 5.2)

8. Rights and Responsibilities in Inclusion

The school’s inclusion policy describes the rights and responsibilities of learners and families
in accessing support. (Culture Practice 2.3)

Inclusive Education and Support for Diverse Learners

SGC is committed to the IB philosophy of making the programme accessible to the
broadest range of students while maintaining academic rigor.

We recognize that students have diverse backgrounds, learning styles, strengths, and
challenges. The school works collaboratively to remove barriers to learning, responding
positively to each student’s unique needs.
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However, due to the historic nature of the buildings, we are not in a position to accept
students who require wheelchair access.

Students may have recognized or undiagnosed special educational needs, including:

Specific learning disabilities (e.g., dyslexia, dyscalculia)
Language and communication disorders

Emotional and behavioral difficulties

Physical difficulties affecting mobility

Sensory impairments (visual or hearing difficulties)

Medical conditions (e.g., asthma, epilepsy, diabetes)

Mental health conditions (e.g., ADHD, anxiety, eating disorders)

Gifted and talented students are also supported within inclusive classrooms to foster both
academic growth and social adaptation. Principles of working with gifted students include:

Integrating special teaching methods alongside general instruction
Supporting personal development through extra-curricular opportunities
Individualizing and differentiating learning

Promoting independent and collaborative student work

Allowing students freedom to select appropriate support

Roles and Responsibilities

School leadership and the DP Coordinator provide vision, oversight, and resources to
ensure the effective implementation of inclusive practices across the Diploma Programme.

Teachers and the Learning Support Team are responsible for designing and delivering
differentiated instruction, monitoring progress, and providing targeted support for all
students.

Students are encouraged to engage actively in their learning and collaborate respectfully
with peers, while parents and caregivers partner with the school to support their child’s
development and wellbeing.

Together, all members of the school community share responsibility for creating an
inclusive and supportive learning environment.
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Identification and Assessment of Learning Needs
Referral Processes and Assessment Tools

Students who may require additional support can be referred by teachers, parents, or
themselves to the Learning Support Team for assessment. A range of formal and informal
tools, including observations, screenings, and standardized assessments, is used to identify
learning needs and strengths. The process is collaborative, involving relevant staff,
students, and parents to ensure accurate understanding and appropriate support. Timely
referral and assessment allow the school to provide targeted interventions that enable every
student to succeed.

Individual Education Plans (IEPs) / Learning Support Plans (LSPs)

Individual Education Plans (IEPs) or Learning Support Plans (LSPs) are developed for
students with identified learning needs, outlining specific learning goals, accommodations,
and access arrangements. These plans are created collaboratively by teachers, the Learning
Support Team, students, and parents to ensure inclusive practices are effectively
implemented. They are regularly monitored, reviewed, and adjusted in response to student
progress and evolving needs. The aim is to provide equitable access to the curriculum and
enable each student to reach their full potential.

Inclusive Teaching and Learning Practices

Differentiation Strategies

Teaching and learning are designed using differentiation strategies to ensure equitable access for
all students. Teachers adapt content, process, and assessment to accommodate diverse learning
needs, abilities, and preferences. A variety of instructional approaches, resources, and assessment
methods are used to support engagement and understanding. These inclusive practices enable all
students to participate meaningfully in the curriculum and achieve their learning goals.

Support for Multilingual Learners

As the school community consists primarily of students whose first language is not English,
language development is embedded across all areas of teaching and learning. Teachers
integrate strategies such as scaffolding, modelling, and explicit language instruction to
support both subject understanding and language acquisition. Students’ progress in English
proficiency and academic achievement is regularly monitored. The aim is to ensure all
students can fully access the curriculum and participate successfully in the Diploma
Programme.
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Access Arrangements for Internal and External Assessments

The school provides appropriate access arrangements to ensure equitable participation in
both internal and external IB assessments. These may include accommodations such as
additional time, modified formats, or assistive technology, in accordance with 1B
regulations. All arrangements are documented, regularly reviewed, and implemented to
support students in demonstrating their learning effectively.

Inclusive Assessment Arrangements

SGC is committed to ensuring that all IB candidates can demonstrate their skills and
knowledge under fair conditions. When standard examination procedures would
disadvantage a student, reasonable access arrangements may be authorized.

Students may require support due to:
Learning disabilities or specific learning difficulties
Communication, speech, or language challenges
Autism spectrum disorders
Social, emotional, or behavioral difficulties
Physical or sensory impairments
Medical or mental health conditions (including temporary conditions)
Additional language learning

Access arrangements are not limited to identified needs; they are available to any student
whose circumstances justify support under the IB Access and Inclusion Policy.

Examples of inclusive accommodations include:
e Extratime
« Use of calculator, spell-check, or dictionary
o Reader or scribe
e Memory aids

Process for authorization:

e Request for Inclusive Assessment Arrangement must be submitted online via IBIS at
least six months before the examination (e.g., November 15 for May exams).

e The IB Coordinator assists families in gathering required medical and educational
documentation.

« All requested arrangements must be clearly specified in the online application, including
any additional information in the designated section.

o Approved arrangements are valid for all future examination sessions for the candidate.
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Curriculum Adaptation and Monitoring

Adjustments to coursework and assignments

Adjustments to coursework and assignments are made to ensure equitable access to
learning while maintaining the integrity and rigor of the 1B Diploma Programme. In line
with IB philosophy, differentiation allows students to demonstrate their understanding
through varied approaches that respect diverse learning needs, strengths, and backgrounds.
Such adjustments promote inclusion, enabling all learners to engage meaningfully, develop
agency, and achieve their full potential.

Collaboration among teachers and Learning Support Team

Collaboration among teachers and the Learning Support Team is essential to creating an
inclusive learning environment aligned with [B philosophy. Through regular
communication, shared planning, and reflection, educators work together to identify and
support diverse learning needs while promoting student agency and well-being. This
collective approach ensures that all students receive consistent, personalized support,
enabling them to access the curriculum and thrive academically and holistically.

Tracking and reporting student progress

Tracking and reporting student progress in the IB Diploma Programme is guided by
principles of fairness, transparency, and continuous growth. Assessment practices are
designed to provide meaningful feedback that supports students in reflecting on their
learning, setting goals, and developing self-management skills. Regular monitoring and
clear communication with students and families ensure that progress is understood
holistically, fostering both academic achievement and personal development.

Transition from DP1 — DP2 and IB Examinations

Entry into DP2 is based on a comprehensive evaluation of the student’s overall situation,
including academic skills, engagement, and personal development. The academic
assessment considers:

Mock exam results and tests throughout the year
General classroom engagement

Extended Essay progress

Creativity, Activity, Service (CAS) participation
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Social, emotional, and academic concerns are also taken into account. Based on the
evaluation, teachers and school leadership may consider one of three options:

1. Promotion
The student progresses directly into DP2.

2. Retaking DP1
Repeating DP1 may be recommended in the student’s best interest. This decision is
made collaboratively by the subject teachers, Principal, DP Coordinator, and the class
council.

3. Conditional Transition —with an Individual Learning Plan (ILP) Agreement
If a student has not fully met the requirements, entry into DP2 may be allowed under
conditions specified in an ILP. The plan is designed to support the student’s social
and academic development and is implemented only if it serves their best interest.

Collaborative Partnerships

Who is Involved?

The homeroom teacher serves as the primary contact for the student and parents. All
inquiries regarding academic, social, or wellbeing concerns are directed through the
homeroom teacher. In collaboration with subject teachers, the student, and parents, the
homeroom teacher participates in developing the Individual Learning Plan (ILP) when
needed.

The DP teaching staff meet weekly to share strategies, discuss approaches to learning, and
ensure the holistic development of each student.

The Support Team includes the Head of School, DP Coordinator, School Psychologist,
School Psychologist’s Assistant, University Counselor, and homeroom teacher. The team
is responsible for:

Supporting teachers, students, and parents as needed.

Organizing regular meetings with staff to share information on specific cases and
inclusive/differentiated learning strategies.

Preparing plans and documentation for agreements or conventions with parents and
students.

Following up on students who receive additional support.

Parents/caregivers provide information and feedback to optimize the support of their child.
Their consent is requested for sharing information, in accordance with the school’s
Admission Policy (SGC). External specialists or therapists may be involved following a
tripartite agreement and at the parents’ expense.
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The Governing Body maintains general oversight of the support system and ensures the
smooth organization of student support services.

Parent, caregiver, and specialist engagement

Strong partnerships with parents, caregivers, and external specialists are fostered to support
each student’s learning and well-being. Open and respectful communication ensures that
diverse perspectives inform individualized support strategies. This collaborative approach
aligns with 1B values by promoting a holistic understanding of each learner and
strengthening the learning community.

Peer support programs and mentoring

Peer support and mentoring programs encourage students to learn from and support one
another in an inclusive environment. These initiatives promote empathy, collaboration, and
a sense of belonging, reflecting the IB learner profile attributes. By empowering students
to take active roles in supporting their peers, the school nurtures agency, confidence, and
shared responsibility for learning.

Confidentiality and Data Protection

Handling sensitive student information

Sensitive student information is handled with the utmost care, ensuring confidentiality,
respect, and dignity for every learner. Access to such information is limited to authorized
staff to support student learning and well-being effectively. Practices align with IB values
by fostering trust, safeguarding student rights, and promoting ethical responsibility.

Compliance with IB and national data regulations

The school adheres to IB requirements and national data protection regulations to ensure
responsible and lawful management of student information. Clear policies and procedures
guide the collection, storage, and sharing of data in a secure and transparent manner. This
commitment supports a safe learning environment and reflects the IB’s emphasis on
integrity, accountability, and respect for privacy.

Links to Other Policies

This Inclusion Policy should be read together with the Admissions Policy, which supports
the early identification of needs and equitable access; the Language Policy, which guides
support for multilingual learners; the Assessment Policy, which governs inclusive
assessment and access arrangements; the Academic Integrity Policy, which ensures that
support is provided fairly while preserving authentic student work; and the Student Well-
being and Belonging Policy, planned for 2026-2027.
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Together, these policies create a coherent framework supporting equitable access, academic
integrity, student well-being and personal development in line with IB philosophy. Their
consistency helps the school respond to learners’ diverse academic, linguistic, social and
emotional needs.

References and Frameworks for Inclusive Education

IB Inclusion guidelines

IB inclusion guidelines emphasize equitable access to education, ensuring that all
students can participate fully in learning. They promote differentiated teaching and
inclusive practices that respect diverse abilities, backgrounds, and learning profiles.

National educational frameworks

National educational frameworks provide legal and pedagogical guidance for inclusive
education within the country’s context. They ensure that schools meet required standards
while supporting diverse learners through structured policies and resources.

The Slovak Education Act (SIEDMA CAST) on inclusive policy is not in conflict with the
IBO requirements for diversity and inclusion.

Inclusion Policy Communication

The Policy ensures the school community has access to relevant information and
guidance:

« Distributed to all Diploma Programme teachers.

e Available on the IB school website for parents and staff.

o Accessible via the Parents Association group on ManageBac (also in Slovak).
o Posted in the Teams platform special channel for IBDP staff communication.

Appendices
IEP / LSP templates

Individualized Education Plan (IEP) and Learning Support Plan (LSP) templates provide
structured frameworks for identifying student needs, setting goals, and outlining targeted
strategies. They ensure consistency, clarity, and alignment with inclusive practices across
the school. This template supports inclusive, student-centered planning, encourages
collaboration, and reflects IB principles such as equity, student agency, and holistic
development.

Individualized Education Plan (IEP) Template


https://www.slov-lex.sk/pravne-predpisy/SK/ZZ/2008/245/
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Section

1. Student Information

2. Student Profile

3. Assessment
Information

4. Learning Goals
(SMART)

5. Teaching Strategies &
Approaches

6. Accommodations &
Adjustments

7. Roles &
Responsibilities

8. Monitoring & Review

9. Additional Notes

Y

Details / Notes

Name: Date of Birth: Grade/Class:

Date of Plan: Review Date: Case Coordinator:
Strengths & Interests: Areas of Need: Student
Voice / Goals:

Relevant Assessments: Key Findings:

Goal 1: Goal 2: Goal 3: (Specific,

Measurable, Achievable, Relevant, Time-bound)

Differentiation Strategies: ATL Skills Focus:
Classroom Supports:

Access Arrangements: Instructional Accommodations:
Environmental Adjustments:

Subject Teachers: Learning Support Team:
Parents/Caregivers: Student:
Progress Tracking Methods: Review Schedule:

Evidence of Progress:

External Support/Services: Wellbeing Considerations:

10
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Learning Support Plan (LSP) Template

Section

1. Student
Information

2. Learning Profile

3. Support
Objectives

4. Targeted Support
Strategies

5. Accommodations
& Adjustments

6. Roles &
Responsibilities

7. Progress
Monitoring

8. Review & Next
Steps

Details / Notes

Name: Date of Birth: Grade/Class:
Date of Plan: Review Date:

Learning Support Coordinator:

Strengths & Interests: Areas of Challenge:
Learning Style Preferences: Student Voice / Goals:
Short-Term Goals (4-6 weeks): Long-Term Goals

(term/year outcomes):

Classroom Strategies (e.qg., scaffolding, visual aids, group work):
Individual/Small-Group Interventions:

Technology/Assistive Tools:

Language/Communication Support (if applicable):

Instructional Adjustments (e.g., simplified instructions, chunked
tasks): Assessment Accommodations (e.g., extra time,
alternative formats): Environmental Adjustments
(e.g., seating, reduced distractions):

Subject Teachers: Learning Support Team:
Parents/Caregivers: Student:

Methods (e.g., observation, formative assessment, self-
reflection): Frequency of Monitoring:
Evidence/Documentation Required:

Review Date & Participants: Adjustments for Next
Period: Recommendations for Further Support:

11
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Glossary of Key Terms

Differentiation — Adapting teaching methods, materials, or assessments to meet diverse

learner needs.

Inclusion — Ensuring all students have equitable access to learning opportunities,
regardless of ability or background.

Accommodation — Adjustments that allow a student to access the curriculum without

changing learning expectations (e.g., extra time, reader).
Modification — Changes to learning goals or outcomes to match a student’s needs.

Student Agency — The ability of students to take ownership of their learning, make

choices, and contribute to decisions about their education.

Learning Support Team (LST) — A group of educators and specialists who coordinate

support for students with additional learning needs.

Individualized Education Plan (IEP) — A formal plan outlining a student’s learning

needs, goals, and strategies to achieve them.

Learning Support Plan (LSP) — A plan that details specific interventions,

accommodations, and strategies to support a student’s learning.

Referral — The process of requesting additional support for a student based on observed

learning or wellbeing needs.

Assessment Accommodations — Adjustments made during assessments to ensure students

can demonstrate learning fairly (e.g., alternative format, extra time).

12
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Review of Policy

This policy is reviewed annually and revised when required by changes in IB requirements,
legislation or the school context. A comprehensive review is conducted as part of the five-

year programme-evaluation cycle.
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