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Assessment philosophy

The assessment philosophy of the International Baccalaureate Diploma Programme is
grounded in the principles of fairness, transparency, and the support of student learning.
Assessment is designed not only to measure achievement but also to promote deep
understanding, critical thinking, and the development of skills outlined in the IB learner
profile. A balanced approach is used, combining formative assessment to guide learning and
provide meaningful feedback, with summative assessment to evaluate achievement against
clearly defined criteria. All assessment practices are criterion-related, ensuring consistency
and objectivity, and are aligned with IB standards and subject-specific requirements. The
school is committed to ensuring that assessment processes are clearly communicated to
students and parents, applied consistently across subjects, and regularly reviewed to
maintain their validity, reliability, and fairness.

Aims and Obijectives:

e The objectives of assessment are to:

e ensure that assessment is criterion-related, transparent, and consistently applied
across all subjects

e support student learning through the integration of formative and summative
assessment practices

e provide timely, constructive, and actionable feedback to guide student progress

maintain standardization and reliability in assessment through internal collaboration

and alignment with IB requirements

use assessment data to inform teaching, learning, and curriculum planning

promote academic integrity and responsible learner behaviour

enable students to reflect on their learning and take ownership of their progress

communicate student achievement clearly and effectively to students, parents, and

stakeholders

e ensure fair and transparent procedures for addressing assessment-related concerns,
appeals, or challenges

Assessment: Principles

Assessment in the International Baccalaureate Diploma Programme is guided by principles
of fairness, transparency, and consistency. It is criterion-related, measuring student
achievement against clearly defined standards, and is designed to be valid and reliable.

Assessment ensures equity for all learners, supports academic integrity, and promotes
student responsibility and reflection. All assessments are clearly communicated and
regularly reviewed to ensure alignment with IB requirements and to maintain its fairness and
credibility.
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Special Features of Assessment in the Diploma Programme

Assessment in the International Baccalaureate Diploma Programme combines internal
and external assessment, ensuring both continuous evaluation and international
standardization. It is criterion-related and subject-specific, focusing on higher-order
thinking skills.

A variety of assessment methods is used, including examinations, coursework, and oral
or practical tasks. The programme also includes core components—Theory of
Knowledge (TOK), the Extended Essay (EE), and Creativity, Activity, Service (CAS)
which support holistic student development.

All assessments are subject to IB moderation, ensuring fairness and global consistency.

Assessment Practices

Pre-Assessment

Teachers evaluate students’ prior knowledge and experience before starting a new unit to
inform teaching strategies.

Formative Assessment (Assessment for Learning)
e Ongoing assessment informs teachers and students about progress.
e Students engage in self-assessment, peer-assessment, and reflection to improve learning.
o Examples include draft assignments, presentations, discussions, quizzes, and visual

representations.

Summative Assessment (Assessment of Learning)

Conducted at the end of a unit or learning experience to evaluate mastery.
Tasks include tests, essays, lab reports, projects, and oral/visual presentations.
Graded against IB criteria and contribute to final grades.

Frequency of Formative and Summative Assessment

Formative Assessment

e Conducted regularly, often daily or weekly, to monitor student learning and inform teaching.

e Helps students, teachers, and parents identify strengths, address gaps, and adjust learning
strategies.

e Examples include quizzes, discussions, draft assignments, and oral presentations.
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Summative Assessment

e Conducted at the end of a unit, semester, or course to evaluate mastery of knowledge and skills.
e Provides formal evaluation of learning, contributing significantly to final grades.
o Examples include exams, essays, lab reports, projects, and presentations.

Key Difference

Formative Summative

During learning After learning

Assessment FOR learning Assessment OF learning
Informal Formal

Focus on process Focus on product

Minor contribution to final grade Major contribution to final grade

Both formative and summative assessments are planned strategically to support

learning, provide feedback, and ensure fair evaluation in alignment with IB standards.

Self- and Peer-Assessment (Assessment as Learning)

o Students reflect on learning, set goals, and evaluate strengths and weaknesses.
o Peer assessment is guided by clear criteria, fostering critical thinking, communication,
and collaboration.
Classroom Assessment
e Teachers develop rubrics, collect evidence of learning, document processes, and maintain
records.

o Students reflect, communicate, and demonstrate learning using multiple approaches.

Assigning Homework as Assessment

e Reinforces classroom learning, supports reflection, and informs teachers and parents.
e Assignments are purposeful, aligned with classroom objectives, and clearly communicated.

e Students are responsible for understanding, completing, and managing assignments.
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Internal and External Assessment

Internal Assessment (1A): Teacher-marked, externally moderated; includes essays, projects,
investigations, performances, and lab reports.

External Assessment (EA): Externally marked exams or coursework, forming 60—80% of
final grades.

Each subject specifies 1A and EA weightings in its syllabus.
Submission and Moderation

Assessments are submitted by due dates; drafts provide checkpoints for feedback.
Late submissions without extensions are graded for feedback only.

IAs are moderated by IB examiners; EAs are externally assessed according to IB standards.

Assessment Environment and Strategies

For assessment to be effective, it must occur in an atmosphere of trust and cooperation
between teachers and learners, both in the classroom and across the school community.
A positive, supportive environment ensures that feedback is constructive rather than
perceived as punitive and encourages open communication about areas for
improvement.

Teachers at SGC employ a variety of assessment strategies to address diverse learning
styles and needs, providing a balanced view of each student’s understanding and
allowing learners to demonstrate their grasp of curriculum concepts.

Key strategies include:

e Observation: Students are regularly observed individually, in groups, and as a whole class,

including group dynamics and roles.

e Task-Specific Rubrics: Assessment criteria and expected outcomes are clearly

communicated to students before tasks.

e Internal Standardization: Where multiple classes follow the same course, assessment

standards are unified through common tests, shared marking schemes, and moderation of
student work to ensure fairness and consistency across the department.

Criterion-Referenced Assessment

All assessment in the Diploma Programme is criterion-referenced, meaning student work is
evaluated against clearly defined objectives rather than compared to peers. Assessment is
designed to be high-stakes, reliable, and fair, supporting the curricular and philosophical
goals of the programme, encouraging effective classroom practice, and promoting

6
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meaningful student learning. It reflects the international-mindedness of the programme,
avoids cultural bias, and accommodates students working in a second language. Assessment
measures both higher-order cognitive skills (synthesis, reflection, evaluation, critical
thinking) and foundational skills (knowledge, understanding, application), using a suitable
range of tasks and instruments to ensure all subject objectives are addressed. Final grades
are determined primarily through the professional judgment of experienced examiners,
supported by statistical moderation, ensuring transparency, equity, and alignment with the
rigorous standards of the Diploma Programme.

Submission of Student Work

All student work, including internal assessments, extended responses, investigations,
projects, portfolios, and other coursework, must be submitted by the specified deadlines.
Teachers provide checkpoints (e.g., drafts or progress reviews) to guide students and give
feedback throughout the process.

Students are responsible for understanding the submission requirements, criteria, and
deadlines, and for requesting clarification or support if needed.

Teachers monitor submissions, provide timely feedback, and ensure that all work aligns with
IB standards and assessment criteria.

Notification of Assessment Tasks

All summative assessments must be clearly communicated to students in advance.
Notifications should include:

The content and key conceptual understandings being assessed.

The form of the task, such as an essay, report, presentation, oral, performance, or project.
The assessment criteria, including generic descriptors and any task-specific clarifications.
The due date of the task:

Summative assessments should be announced at least 14 days before the submission date.
For formative tasks, students should also receive clear information about expectations,
including content, format, criteria, and deadlines, and are expected to record these in their
homework diary.

This ensures that students have adequate preparation time and are fully aware of the
requirements for all assessments.

Grading and Marking

The following analytical table shows the proportions between the Slovak Assessment
System and the IB one. The table is useful for understanding the correlation of the two

systems and switching to the 1B System.
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Comparison of grading systems

IB system Grade Slovak

Excellent 7 1 (excellent)
Very good 6 2 (laudable)

Good 5 3+(good)
Satisfactory 4 3 (satisfactory)
Mediocre 3 4+(pass)

Poor 2 4 (marginal pass)
Fail 1 5 (fail)

Final (reported) grade descriptions are as follows:

Grade 7: (Excellent) A consistent and thorough understanding of the required
knowledge and skills, and the ability to apply them almost flawlessly in a wide variety of
situations. There is consistent evidence of analysis, synthesis and evaluation where appropriate.
The students consistently demonstrate originality and insight and always produce work of
high quality.

Grade 6: (Very good) A consistent and thorough understanding of the required
knowledge and skills, and the ability to apply them in a wide variety of situations. There is
consistent evidence of analysis, synthesis and evaluation where appropriate. The students
generally demonstrate originality and insight.

Grade 5: (Good) A consistent and thorough understanding of the required
knowledge and skills, and ability to apply them in variety of situations. The students
generally show evidence of analysis, synthesis and evaluation where appropriate and
occasionally demonstrates originality and insight.

Grade 4: (Satisfactory) A good general understanding of the required knowledge
and skills, and the ability to apply them effectively in normal situations. There is
occasional evidence of the skills of analysis, synthesis and evaluation.

Grade 3: (Mediocre) Limited achievements against most of the objectives, or clear
difficulties in some areas. The student demonstrates a limited understanding of the required
knowledge and skills and is only able to apply them fully in normal situation with full
support.

Grade 2: (Poor) Very limited achievements against all the objectives. The student
has difficulty in understanding the required knowledge and skills, and is unable to apply
them fully in normal situations, even with support.

Grade 1: (Very poor) Minimal achievements in terms of the objectives.
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Higher level versus standard level courses

Awarding the same number of points for both HL and SL courses reflects the IB philosophy of
the importance of achievement across a broad range of academic disciplines. HL and SL courses
differ in scope but are assessed against the same grade descriptors, with HL candidates expected
to demonstrate the various elements of the grade descriptors across a greater body of knowledge,
understanding and skills.

The IB Diploma Additional Points Matrix (Core requirements)

The IB grades for Theory of Knowledge and the Extended Essay are as follows:

Excellent performance

Good performance

Satisfactory performance

Mediocre performance

Elementary performance (failing grade)
No grade

Zmolol w >

In order to achieve a final score for the Diploma, the numeric grades from the six subjects
are added together.

EE and TOK grades are converted into 1, 2 or 3 points (using the matrix below) and added
to the subject score to achieve a final result out of 45. 24 points (and the meeting of a
number of conditions, see...) are required in order to ‘pass’ the Diploma.

TOK and EE are awarded individual grades and collectively can contribute up to three
additional points towards the overall diploma score.

CAS does not contribute to the points total, but authenticated participation is a requirement

for the award of the diploma.

The matrix for the assigning of the three inner core points is included here.

The Core Points Matrix

THEORY OF KNOWLEDGE
E A B c D E
X
T ¢ |A 3 3 2 g 1 + Fail
E s |B 3 2 1 1 Fail
N
o o | 2 1 1 o Fail
E D 2 1 o o Fail
D
E 1 + Fail | Fail Fail Fail Fail

A candidate who obtains an E in the EE or in ToK but achieves 28 points or
more is allowed to pass the Diploma.

9
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Recording and Reporting

IB Diploma Programme Section assessment practices emphasize regular formative
feedback rather than a reliance on major tests and exams. A key element of this approach is
providing learners with feedback in a variety of formats to support their progress. The
school also ensures that this feedback is communicated at home, keeping parents informed.
Parents are encouraged to maintain regular contact with teachers, either in person, via
email or Managebac key chat, to further support their child’s learning.

The school maintains a structured approach to communication with parents of DP
candidates by organizing four official meetings throughout the academic year. These
meetings are designed to provide comprehensive updates on student progress, assessment
expectations, and key milestones within the Diploma Programme. During each session,
parents are informed about internal and external assessment requirements, grading criteria,
and strategies to support their child’s academic success. Additionally, these meetings offer
an opportunity for open dialogue, allowing parents to raise concerns, seek clarification, and
collaborate with teachers and coordinators. This consistent engagement ensures
transparency, fosters a supportive learning environment, and strengthens the partnership
between the school and families in guiding students through the demands of the DP.
Progress Reports are available twice a year, on 31st January and on 30th June.

Awarding Semester Grades

Full written academic reports are issued for all students at the end of each semester. Year 2
students, who sit final external examinations in April - May and therefore complete their studies
earlier, receive their second semester report prior to these exams.

Semester and final grades represent the teacher’s professional judgment of the extent to which
each student has mastered the course requirements. The assessment methods used to determine
these grades vary by subject and may include homework, quizzes, tests, laboratory reports,
projects, essays, oral presentations, group work, and class participation.

The students will receive semester grades twice a year, in January and June.

Semester One
End of Term 1: All students receive an interim report indicating their progress.
End of Term 2: All students receive a full report.

Semester Two
Term 3: Final-year Diploma students receive a report following the IB mock examinations.
Term 4: All students receive a full report.

10



N

£ el
st ’y.»,

&

‘ -
SCHOOL

Progression from DP1 to DP2

If a student receives an end-of-DP1 grade of 1 or 2 in an IB subject, the school will meet
with the student and their legal guardians to review the reasons for the result and agree on an
individual improvement plan.

Depending on the student’s overall performance and individual circumstances, the student
may be offered the opportunity to repeat DP1 or to complete structured remedial work
during the summer. The student may then complete a reassessment before or shortly after
the beginning of DP2 to demonstrate improved knowledge and skills.

If the grade remains at 1 or 2, the student will normally progress to DP2 with enhanced
academic support and regular progress monitoring. The student and their legal guardians
will be clearly informed about the potential risk to the successful completion of the IB
Diploma.

Progression to DP2 does not guarantee success in the final IB examinations or the award of
the IB Diploma. The student’s progress will be formally reviewed during DP2.

Award of the IB Diploma

Students receive grades ranging from 7 (highest) to 1 (lowest) for each Diploma Programme
(DP) subject. The final diploma score is the sum of the grades from all six subjects. A
maximum of 42 points can be achieved from subjects, with a minimum of 24 points required
for the award of the diploma.

In addition, students may earn up to 3 bonus points from Theory of Knowledge (ToK) and the
Extended Essay (EE), bringing the maximum possible total to 45 points: (6 x 7) + 3.
The International Baccalaureate Organization (IBO) sets rigorous standards to ensure the
integrity and consistency of the IB Diploma. The diploma is awarded only if all of the
following conditions are met:
1. CAS requirements have been fulfilled.
The candidate has achieved a total of at least 24 points.
No grade “N” has been awarded for ToK, the Extended Essay, or any subject.
No grade E has been awarded for ToK or the Extended Essay.
No grade 1 has been awarded in any subject.
No more than two grade 2s have been awarded (HL or SL).
No more than three grade 3s have been awarded (HL or SL).
At least 12 points have been gained in Higher Level (HL) subjects (for
candidates taking four HL subjects, the three highest grades count).
9. At least 9 points have been gained in Standard Level (SL) subjects (candidates
taking two SL subjects must gain at least 5 points).

10. No penalty for academic misconduct has been issued by the Final Award
Committee.

O N Gr~ WD
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A bilingual diploma

A bilingual diploma is awarded to a successful candidate who fulfills one or both of the
following criteria:

e Completion of two languages selected from Group 1, with a grade of 3 or higher in both.

e Completion of one subject from Group 3 or Group 4 in a language different from the
candidate’s nominated Group 1 language, with a grade of 3 or higher in both the Group 1
language and the subject concerned.

= Interdisciplinary and pilot subjects may contribute to the award of a bilingual diploma,
provided the above conditions are met.

The following cannot contribute to the award of a bilingual diploma:
e A school-based syllabus
e A subject taken in addition to the six subjects required for the diploma

Assessments for Students with Special Educational Needs

Students with special educational needs are those who have the intellectual capacity to meet
curriculum requirements but require tailored support to demonstrate their achievement. When
standard assessment conditions may disadvantage such students, the IB may authorize special
arrangements. This applies to students with learning difficulties, as well as those affected by

temporary, long-term, or permanent disability or illness.

Special arrangements follow these principles:
e Grades must accurately reflect a student’s attainment, applying the same standards to all
candidates.
e Arrangements aim to reduce barriers, not provide an advantage.
e They are intended for students capable of meeting all assessment requirements for the
diploma or course results.
Assessment accommodations or modifications are provided as specified in a student’s
Individual Education Plan (IEP) and may require IB approval for formal examinations. These
accommodations should also be applied in classroom assessments to ensure consistency. Full
details are outlined in the school’s Inclusion Policy.

12
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Responsibilities of Key Stakeholders

Given the central role of assessment, all members of the SGC Diploma Programme

community are expected to actively support student learning and help ensure that students

achieve their academic goals.

Students

Complete all assessments by the assigned deadlines.

Produce work of high quality that reflects their best ability.

Develop effective time management and study skills.

Act with integrity and adhere to the SGC Academic Integrity Policy.

Build and maintain positive relationships with CAS and EE supervisors.
Strive to demonstrate the attributes of the IB Learner Profile.

Proactively seek help, monitor progress, and reflect on areas for improvement.
Engage in meaningful self- and peer-assessment.

Teachers

Ensure assessment tasks align with IBDP curricular goals.

Clearly communicate assessment criteria for all assignments and subjects.

Design formative assessments to guide student progress and understanding.

Incorporate formative assessment results into daily planning.

Provide timely written and verbal feedback systematically throughout the year.

Share and discuss exemplars to illustrate different achievement levels.

Follow the Internal Assessment Calendar and Assessment Outline deadlines.

Submit required documentation (e.qg., predicted grades, 1As) to the IB Coordinator on time.
Maintain regular communication with students, parents, and the DP Coordinator regarding
student progress.

Collaborate with colleagues to evaluate instructional strategies and student outcomes.

Use varied instructional and assessment strategies to differentiate learning.

Stay current with curriculum and assessment updates via the IB Programme Resource Centre
(PCR).

Parents/Guardians

Monitor student progress through the reporting system and communication with teachers.
Discuss assignments and assessments with students to support achievement.

Contact teachers promptly with questions or concerns to resolve issues effectively.
Attend all scheduled parent meetings.

DP Coordinator

Distribute IB assessment materials and relevant documents to teachers.

Organize IB training for new teachers and ongoing professional development when curricula
change.

Arrange teacher collaboration meetings to plan and reflect on teaching and assessment.
Register students for IB examinations and manage all related deadlines.

Supervise IB examinations and monitor testing conditions.

13
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Oversee the Extended Essay and CAS processes.
Promote a culture of assessment for learning and assessment of learning.
Review the Assessment Policy annually with staff.

Predicted Grades

The Predicted Grade is the teacher’s professional judgment of the grade a candidate is expected
to achieve in a subject, based on all available evidence of the student’s work and the IB
guidelines and standards.

Predicted Grades may be used:

e By universities to evaluate applicants and make conditional offers.
e By the IB to review student work if the final awarded grade differs significantly from the
predicted grade.

A student’s Predicted Grade is determined using Internal Assessments (IA), end-of-semester
exams, and the February mock examination. All Predicted Grades are submitted to the DP
Coordinator by the end of the first week of March.

Communication of Assessment Policies

Assessment policies are communicated clearly to all members of the Diploma Programme
community. Students and parents receive information through orientations, handbooks, official
reports, and meetings. Teachers provide guidance on assessment criteria and expectations in
each subject, and the DP Coordinator ensures that updates, IB requirements, and policy changes
are shared with staff, students, and parents regularly. This ensures transparency, fosters

understanding of assessment practices, and supports student success.

Students and parents are informed of IB assessment criteria through:
e Teachers’ syllabuses

e Classroom instruction

e Guidance meetings with students and/or parents

e Individual meetings with students and parents

e The school website/Managebac

14
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Connections to Other Policies

This policy should be read together with the Academic Integrity Policy, which governs
authentic work and misconduct; the Inclusion Policy, which governs inclusive access
arrangements; and the Language Policy, which guides support for multilingual learners and
the language demands of assessment. The Admissions Policy provides the entry and

placement context relevant to assessment support.
Policy Review

This policy is reviewed annually and revised when required by changes in IB requirements,
legislation or the school context. A comprehensive review is conducted as part of the five-

year programme-evaluation cycle.
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